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ABSTRACT

A teacher's pedagogy affects their approach to
teaching writing in the classroom. This project explored

some of the methods and strategies used by teachers to

teach writing in the classroom. These include copying,

dictation, interactive writing, and interactive dialogue
journals.

Furthermore, the writing development of ten

Kindergarten English Language Learners was analyzed. These
students interacted in a meaningful manner with their

teacher, through use of interactive dialogue journals, over

the course of the school year.

Interactive dialogue

journal writing samples were collected and analyzed

bi-mo.nthly to track the students' progress in writing by
evaluating improvements in mechanics, as well as through

the four writing systems, pre-syllabic,

syllabic,

syllabic-alphabetic, and alphabetic. The writing samples

were analyzed and recorded on an observation checklist
matrix. This assessment tool is titled Evaluation of

Literacy Development:

K-l

Interactive Journal Writing Grades

(See Appendix A). The ten ELL Kindergarten students

whose writing was analyzed all made phenomenal progress in
their writing and all completed Kindergarten writing at

the alphabetic level. The results of this analysis should
inform educators of the positive impact they can 1

facilitate with their students by deliberately creating

meaningful opportunities to interact and gain knowledge
from their teachers. The intelligence of English Language

Learners cannot be underestimated, due to their language,
culture,

socio-economic status, or lack of support at

home. On the contrary, teachers must transform their
deficit views and organize teaching/learning to the

potential, become educated in sociocultural traditions,
and respect and build upon their students' prior knowledge
and experiences.
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CHAPTER ONE
INTRODUCTION TO THE STUDY

In 2002, when the No Child Left Behind legislation
passed, California teachers' pedagogical knowledge and

educational philosophies were greatly challenged. With the

increase in school accountability, pressure was placed on

administrators who in turn placed it on teachers to "throw
out the old ways of teaching" and conform to a one size
fits all philosophy of teaching. During this time when

teachers' professionalism was insulted,

the state mandated

that all teachers were trained in how to use the state
adopted reading program. There were increased numbers of

administrative walkthroughs to measure compliance to the
use of the scripted reading program and if a group of

teachers in a given grade level were not on the same
lesson, carrying out the script in the teacher's manual

when administrators walked from room to room,

they were

later questioned to see who was being non-compliant .
Mrs. Martinez1, the Kindergarten teacher whose
students' writing is analyzed in this study, did not allow

her pedagogical knowledge or educational philosophy to be

1 The teacher's actual name has been substituted for Mrs. Martinez
for confidentiality purposes.
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shaken.

During this time of educational turmoil, she

resisted NCLB legislation and remained strong in order to

continue to promote academic success for her students,
despite the fact that they were second language learners
living in low-socio-economic conditions. Her determination

to provide her students with a quality education through
meaningful,

social, and holistic experiences was only

strengthened whereas many of her colleagues gave up by

either leaving the profession, retiring early, or by

conforming to administrators'

wishes of a cookie cutter,

one size fits all curriculum.

Background of Study
As a result of not demonstrating percentages of

growth on state standardized tests set by No Child Left
Behind Legislation, Harvest Elementary School is currently
in year five of program improvement. The school has had

three different administrators within the past five years.
Many teachers feel frustrated and signs of accepting a

deficit ideology can be observed. Blame is placed on the

students' parents, culture and language. Diaz and Flores
(2001)

state,

This perspective, we argue, leads teachers to
organize instruction for poor and minority students

2

at the 'lower'

end of their abilities rather than at

a level that maximized their full potential. This

cycle of failure begins with low expectations, which
beget low levels of instruction and result in poor
academic achievement,

(p. 31)

Unfortunately, for many students this cycle is an
educational reality.

Statement of the Problem
One major problem Harvest Elementary School faces is
that although most teachers at Harvest Elementary School

say they believe that all students can learn, their

pedagogy, actions and comments do not support this
philosophy. Teachers can be overheard in the staff lounge

complaining that "these kids" are not learning because of

their language or culture or lack of support at home. They

therefore do not facilitate high levels of learning, but

rather water down the curriculum, creating negative
learning zones

(Vygotsky,

1978), causing a decrease in

academic growth and an increase in teacher frustration.

Flores defines such teachers' "unexamined attitudes and
beliefs about the perceived 'deficiencies'

poor students and their families"
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of minority and

(1982, p. 5)

as

habitudes. It is a failing cycle that must be ended for
the sake of the students'

future.

Mrs. Martinez, the Kindergarten teacher of the
students whose writing is analyzed in this study, however,
is frustrated that other teachers on site have adopted

such deficit ideology (Bartolome,

2004) and truly believes

that all of her students are capable of learning. She
refuses to place the blame on her students,

their parents,

their language, culture, or any other factor that is

beyond her control, but rather focuses on what she does
have control over, which is the learning that takes place

in her classroom. She accepts full responsibility for
ensuring that her students learn to their full potential.

She challenges her colleagues' "habitudes"

p. 5) toward students and their parents.

(Flores,

1982,

She facilitates

learning and deliberately organizes learning opportunities
for her students in a holistic classroom environment which
create positive zones of proximal development

(Vygotsky,

1978) .

Purpose of the Study

Writing, much like reading, is a cultural phenomenon.
One may be literate, but not be able to pinpoint exactly
how or when she began to read and write. Depending on a
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teachers' pedagogy, writing is taught in various manners.

According to Vygotsky (1978),

children learn best in

learning settings in which the teacher has created a zone

of proximal development where young students feel free to
take risks and therefore are engaged in the construction
of knowledge

(Vygostky, 1978). The following study

explores various writing strategies young children are
taught or are exposed to. Furthermore,

such methods as copying, dictation,

it will analyze

interactive writing,

and interactive dialogue journals ’from a Vygoskian (1978)
perspective in order to find out whether or not positive
or negative learning zones are created.

Limitations of the Study

Fortunately,

the students in this study had the

luxury of time to show growth in their writing through
weekly dialectical exposure to interactive dialogue
journals. Also, since the parents of the children gave

permission for their child's work and information to be
used in this study as long as their child's real name was

not used, it was easy to analyze the findings of this

study to their fullest. Also,

since the students' writing

samples were taken from every two months, there was no

evidence that students went through the syllabic writing

5

level because they did so during the months in between
which were not used in this study.
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CHAPTER TWO

REVIEW OF THE LITERATURE

Teachers' pedagogy affects how they teach and promote

literacy. Despite the pedagogy they possess,

all teachers

have a common goal in mind when teaching students to "come

to know" written language. They desire for their students
to learn to become proficient readers who are able to

effectively communicate their ideas through writing.

Teachers who embrace a holistic approach to teaching
literacy organize a positive zone of proximal development
(Vygostky,

1978)

in their classrooms. Such educators

facilitate and organize meaningful learning opportunities

and mediate in order to teach students that written print
has meaning and that their ideas and pre-existing

knowledge and experiences are valued. One holistic
approach to literacy is interactive dialogue journals.

This effective strategy allows students to gain

self-confidence as they take risks in a social context
where their ideas, previous experiences and knowledge are

valued and respected. Such a setting promotes student
success as they soar into their literacy development.

According to Vygotsky (1978),

knowledge is socially

constructed through social interaction. In fact, Vygostky
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states that "all higher mental functions are internalized

social relationships, their whole nature is social"

(1978,

p. 128). Teachers must not only take on the role of the

teacher, but also the learner, in order to guide their
students and to be a model of a life-long learner, which
is an aspiration for all students in most school's mission

statements. Students long for acceptance and encouragement

from their teachers and if the classroom is a place where
teaching-learning occurs, this will happen naturally.
According to Diaz and Flores, teachers must

deliberately "organize the teaching-learning process to

the potential and not the perceived developmental level of
our children"

(2001, p. 31). This process is called the

zone of proximal development, which Vygostky defines as

the,

distance between the actual developmental level of

the learner as determined by the independent problem

solving and the level of the potential development as
determined through problem solving under adult

guidance in collaboration with more capable peers.
(Vygotsky,

1978, p. 86)

Teachers with such pedagogical understandings can organize

success by teaching and to the next level through
mediation and organizing social interactions where the
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learning-teaching process can take place. This creates
positive zones of proximal development and maximizes
student learning. Such teachers can be called

sociocultural, sociohistoric mediators

(Diaz & Flores,

2001). On the other hand, teachers who do not hold such

pedagogical understanding can organize failure and
frustration by underestimating students'

abilities or by

expecting students to achieve at the next level without
mediation. Hence, it is crucial that teachers realize the

power they possess to either inspire or hinder the
development of their students, especially in teaching

students to become literate.
Ferreiro and Teberosky state "that children's

conceptual interpretation of written language evolves

through predictable patterns" (1982, p. 181). After

conducting a study of the writing development of
preschool,

kindergarten, and first grade students in

Monterrey, Mexico,

(1980) they concluded that there are

seven levels of children's conceptual understanding of

written language. Two years later,

(1982)

Ferreiro and Palacios

reduced these into four writing systems. These are

known as the presyllabic, syllabic, syllabic-alphabetic
and alphabetic writing systems.
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Students who are writing at the presyllabic level

rely on their drawing to construct meaning. They may also
use strings of random letters or graphic symbols such as

sticks and circles to represent the words they are

attempting to write. Students who are at the advanced
syllabic writing level write one letter per syllable in
their sentence.

Students at the syllabic/alphabetic level

begin to write more than one letter per syllable, but

leave out many letters. They rely greatly on phonetic
representation.

Finally,

students at the alphabetic level

represent meaning by wholly using the phonetic hypothesis.
(Ferreiro & Teberosky,

1979; 1982) A spelling mistake may

be visible, but an adult could easily read what the
student wrote without him reading it aloud.

Specific Types of Writing Instruction/Pedagogy
in Kindergarten
Copying

Many teachers who focus on isolated skills believe
that young student will learn to write by copying letters,

words or sentences from another source. Some students are

told to copy a word or sentence from the board onto a
paper or into a journal. Others may have a page that is

meant to improve their printing skills.

Some give students

lengthy passages for students to copy for homework.
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Unfortunately, using copying as an approach to teach
young students to write assumes that students do not know
anything about writing. However,

children are exposed to

environmental print everywhere they go. They know that
print carries meaning. When students are asked to copy a
sentence from the board or a book, the meaning is taken

away from the process of writing. Vygotsky

(1978)

believed

that students need to be taught in meaningful
teaching/learning settings where knowledge is socially

constructed.

Since teachers who have students copy as

their only exposure to writing assume the children do not

know how to write because they do not write perfectly,

they are organizing a negative zone of proximal
development

(Diaz & Flores,

2001) .

Students who are taught to write by copying are not
encouraged to take risks and become totally reliant on the

teacher to tell them what to write. Rather than creating

independent, creative writers, students are dependent
writers unwilling to take risks and a cookie-cutter
product is produced. According to Flores,
children who have accepted this alternative refuse to

write anything because they now believe that they do

not know how to write. The child believes the teacher
knows better than me because I have to copy her/his
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writing; thus, the child then internalizes that s/he

is not capable of generating his/her own text.

(2009,

p. 5)
Copying can have detrimental effects on the writing
development of a child.

Dictation

Dictation is another way students are taught to
write. When a teacher uses dictation to write,

she says

words one by one aloud and has the student write what she
says. Teachers who believe students will learn to write

independently through dictation are teaching in a skills
based manner. According to Hall,

dictation has many

advantages, including providing students with "an exciting
way to teach young children about writing"

(1986, p. 2).

From Vygotsky's point of view, dictation,

like

copying, does not create a teaching/learning setting where
students are the co-constructors of knowledge

1978).

Instead,

(Vygotsky,

the teacher plays the role of the

dictator, not valuing the students' prior knowledge about

writing.

Students become dependent on the teacher for what

to write and do not learn to think independently. The
teacher, who uses dictation, controls what the students

write and does not allow her students to use their
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creativity in their writing. Dictation causes students to
think writing is a meaningless task.

Interactive Writing

Interactive writing is another way students are

taught to write. Teachers who use this teaching method
negotiate what will be written collaboratively. Once the

teacher and students have decided what to write, the
students share the writing tool to write the message. When

a child comes up to write a letter or a word to add to the
whole message, the other students are to watch and

intervene when needed. The teacher organizes a social
teaching/learning setting where she and the students are

able to talk about how written text works. According to
Klein, Shook, and Swartz, the teacher who uses interactive

writing in her classroom "serves as a facilitator of the
discussion-guiding, modeling, adding, summarizing,

confirming, combining, and synthesizing the children's
ideas" (2003, p. 3). Interactive writing can be used to

mediate to show students how to write their thoughts down.
The teacher can focus on a specific writing strategy
during the process. Interactive writing can be done in

different ways.
Interactive writing is a social teaching/learning
opportunity.

Interactive writing creates a learning
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setting where students are able to learn from their
teacher as well as their peers. The teacher is not viewed

as the only one who has knowledge about writing, but
instead facilitates the discussion about writing.

It

exposes students to concepts of print and teaches students

that if they make a mistake, they can fix it. Oftentimes

teachers organize interactive writing in a manner where
not all of the students are able to use the writing tool
to write a letter or a word.

Interactive Dialogue Journals
Interactive dialogue journals are a powerful approach

to mediate as ELL Kindergarten students "come to know"
written language.

A dialogue journal is a written conversation in which
a student and teacher communicate regularly. The
teacher is a participant in an ongoing, written

conversation with the student, rather than an
evaluator who corrects or writes comments on the
student's writing.

(Peyton,

1993, p. 1-2)

Students are given daily opportunities to write in their

journals. Each child chooses what he/she will write. Each

student writes his/her message and draws a picture to

illustrate it. Each student reads what he/she has written
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to the teacher who in turn responds to the child in
writing.

The child's and teacher's goal is for the child to
learn the adult's alphabetic interpretation, but with

' the understanding that the child's evolving
conceptual interpretations are legitimate displays

and uses of knowledge about the writing systems.
(Flores,

1990, p. 2)

Teachers who facilitate and mediate written language

co-construct knowledge through use of interactive dialogue
journals. They organize a socially meaningful

teaching/learning setting where they create a positive

zone of proximal development

(Vygotsky,

1978).

The journals represent a concrete application of

Vygotsky's theory that learning of functional human
activities occurs first through the learner's

cooperative participation in accomplishing tasks with
a more experienced partner.

(Staton,

1987, p. 2)

Teachers who use interactive dialogue journals believe in
a holistic approach to literacy. The students' knowledge

about writing is valued, which allows students to feel
comfortable enough to experiment with language and writing

and take risks.

15

CHAPTER THREE

DESIGN OF THE INVESTIGATION

Population

The students involved in this study are ten

Kindergarten students who attend Harvest Elementary
School, which is located in a socio-economically
disadvantaged area in Southern California. Harvest

Elementary School is a Kindergarten through sixth grade
school that has a single, traditional track. There are
five Kindergarten classes on site. All students who attend

this school receive free lunch. Ninety-eight percent of
the school's population is Hispanic. .The remaining student

population consists of less than one percent White,

less

than one percent African-American, and less than one
percent Asian-American. All ten of the students selected
for this study are Hispanic students who are English
Language Learners. Their first language is Spanish and

they are learning English.

c

Methodology

Mrs. Martinez utilizes a variety of holistic

instructional strategies to promote literacy. These
include multiple daily read alouds, guided reading,

shared

reading, and interactive dialogue journals. Through use of
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these strategies, Mrs. Martinez socially constructs

knowledge in her classroom through socially interacting

with her students while promoting literacy as well as
language development in their second language

(Vygotsky,

1978) .
The ten ELL students discussed in this study are in

Mrs. Martinez's Kindergarten class. Mrs. Martinez's class
has participated in interactive dialogue journals since

they began Kindergarten at the beginning of the school
year. This means they had been learning to write through

use of the interactive dialogue journals for a total of 35
weeks. At the start of each month,

students were given a

new journal with a new colored piece, of construction paper

as the cover. They enjoyed decorating their cover and
writing on it. This gave them a sense of ownership over
their own journal. Each week, students in Mrs. Martinez's

class wrote in their journals four days a week in small
groups for twenty minutes each day. This gave students

four opportunities to write in their journals and then

interact with their teacher about what they had written.
Mrs. Martinez stamped the date on each page of each
journal and students learned to find and write on the page

that has that day's date on it.

Dating the pages helped to

track students' progress through the writing levels. Each
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Friday, students completed a weekly writing sample which
was added to their Kindergarten writing portfolio.
Each day that students wrote in their journals, they

were expected to find the page with that day's date and
then complete that day's journal page by drawing a picture
in the space provided at the top of their writing page.

Then, they were expected to write "their way" about their

drawings on the lines provided at the bottom of the
writing page. After the students finished drawing their

pictures and writing about them, they were then expected

to read their journal entry to Mrs. Martinez, pointing to

their attempted text, if applicable. Mrs. Martinez then

told each student that he must watch and listen to her as
she responded to the child's message in writing. She told

each child that she was writing how adults write. She was
writing at the alphabetic level

(Ferreiro & Palacios,

1982), or to the potential (Vygostsky,

1978) by modeling

written language at the level of the goal of where she

wanted her students to achieve. Both the teacher and the
student mediated meaning (Vygotsky,

1978)

as they read

each other's text to the other. Mrs. Martinez deliberately
created a zone of proximal development as she responded to
her students'

journal entries.
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This poses a challenging task for many Kindergarten

students, especially at the beginning of the year, when
many of the students first enter school. It can be
difficult at first for students to understand the purpose
of interactive dialogue journals. However,

they soon learn

to value and look forward to "journal time' when they get

to experience an authentic social interaction with their
teacher. Each child learns to direct his attention on his
journal as Mrs. Martinez's writes her authentic response,

deliberately using some of the same words the child has
attempted to spell in their message, on that day's journal

page.
At the beginning of the school year,

students are

quite hesitant when they are asked to write in their
journals. Many of the Kindergarten students in this study

did not have prior school experience before entering
Kindergarten, let alone prior experience holding a pencil,
cutting,

or doing other activities that build fine motor

skillsf which is evident in the students'

early drawings

and writing.

Mrs. Martinez begins interactive dialogue journals
the very first day of school. A common response she hears

from her students when she urges them to draw a picture
and write "their way" in their journals is "I can't! I
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don't know how." Some students even cry. After much

reassurance,

students quickly learn that interactive

dialogue journal time is not a threatening time, where the

teacher is going to point out what the student does not
know, but rather a safe, comfortable time where students

can feel free to share ideas with their teacher and take
risks in their writing. Students actually begin to cheer

when it is "journal time" and truly look forward to it.
They enjoy writing time and interacting with their

teacher. It is, then, that students begin to make progress
in their writing skills.

Each Friday, the students complete a weekly writing
sample, and they each read their message to the teacher,
but the teacher does not respond to the child in writing.
The teacher responds verbally and writes down what each
student says she has written. Each student's weekly
writing sample is then added to his or her Kindergarten
writing portfolio, which is displayed in the classroom.

Each child's new weekly writing sample is added to the
top,

so each week a new message is displayed and when it

is looked at as a whole, it is easy to see the progress

the students have made.

Mrs. Martinez logs the students' progress on the very
first page of their writing portfolios. She notes as
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students move from one writing level to the next and as

they improve in the use of writing mechanics such as
spacing words, formation of letters, spelling, and

punctuation. The writing levels used to describe students'
writing include the Presyllabic level, the Advanced

Syllabic level, the Syllabic/Alphabetic level, and the
Alphabetic level

(Ferreiro & Palacios, 1982).

The ten students selected for this study were
students who were enrolled in Kindergarten at the

beginning of the school year at Harvest Elementary and who

were in Mrs. Martinez's class the entire school year. This
ensured that they had been given ample time to show growth

in their writing skills. Also, all ten of the students who

were selected began Kindergarten at the presyllabic
writing level.

Treatment

The instrument used to evaluate the students' writing
was an observation checklist matrix, which was developed
by Flores and Garcia (1984) .

It is titled Evaluation of

Literacy Development: Interactive Journal Writing Grades
K-l

(See Appendix A). At the top of the checklist matrix

is a place for both the name of the student and the name
of the teacher. The first part of the checklist relates to
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the quality of the writing. It lists six writing

characteristics in the left-hand vertical column to
evaluate the child's progress. These include

(2) understands purpose,

system,

(4)

matches,

self-selects topic,

(1) writing

(3) text and illustration
(5) willing to take

risks, and (6) Language 1 & Language 2 use. The

observation checklist matrix is an effective assessment
tool to monitor each student's progress in each of the
different writing characteristics.

For the first characteristic of quality writing, the
evaluating teacher must decide which writing system2 the

student is using and specify in the space provided in the

matrix as defined by Ferreiro and Teberosky (1982).

if the student is using the presyllabic writing

example,
system,

For

the evaluating teacher will abbreviate and mark PS

in the provided space. If the student is using the

syllabic writing system,

she would mark S in the space. If

the student is using the syllabic-alphabetic writing
system, she will mark SA in the space. Finally,

if the

student is using the alphabetic writing system,

she will

write A in the space. There is a key that tells that PS

2 Ferreiro,

1979
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means presyllabic, S means syllabic, SA means
syllabic-alphabetic, and that A means alphabetic on bottom
of the matrix toward the right-hand side.

The second characteristic of writing quality,
understands purpose deals with whether or not the student
understands that one writes to convey meaning. The third,

text-illustration matches, deals with whether or not the

student's text (or what he claims it says) matches his
drawing. The fourth,

self-selects topic deals with the

child's ability to come up with ideas on his own.

For

example, if he relies on the teacher to give him a topic,
he does not control this characteristic. The fifth,

willing to take risks, deals with whether or not the child
can accept not having his words spelled perfectly on the
page. For example, a child who relies on the teacher to

spell everything and who will not attempt to write the
words on his own is far from controlling this
characteristic.

The sixth and final characteristic listed

in this section is first language and second language use.

If the child is an English Language Learner, the teacher
will look at his use of English and write L2 under C if he

controls it or under D if he is developing in his1 language
development in L2. If the child is an ELL and is using his
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LI to communicate, the teacher will decide if he controls
his LI or is developing in it.
The second section lists 7 types of writing mechanics

under the characteristics of quality writing in the
left-hand column. These are:

(1) use of space/line;

(2)

spacing of words;

(4)

left to right directionality;

(3)

(6) punctuation; and (7)

control of writing instrument;

spelling,

(5)

letter formation;

for which there are

spaces for invented spelling and conventional spelling.

It

also allows the evaluating teacher to calculate the

percentage of words that the student spelled correctly in
their writing sample. As the school years goes on, the

teacher can then see the progress the student makes in

spelling words correctly in their writing.
Under the writing mechanics section of the matrix,
the evaluating teacher will look at each writing mechanic

listed and decide if the student controls the writing

mechanic,

is developing in his use of the writing

mechanic, or whether or not the student's writing sample

displays no evidence of using the specified writing
mechanic.

For example, the first writing mechanic listed

is use of space/line. The teacher will look at each

student's writing sample and decide if the child has
learned to put spacing in between each word and whether or
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not he makes the best use of the lines provided on the

writing page. For the third writing mechanic, the teacher

will look at the student's small muscle control over the
writing instrument by looking at the formation of lines
and shapes in drawings and letters. The fourth writing
mechanic allows the teacher to look at whether or not the

student is writing his words from left to write and top to

bottom. The fifth deals with progress in the formation of
letters. The sixth deals with punctuation such as period,

exclamation point and question mark. The seventh and last

deals with spelling and is divided into invented spelling
and conventional spelling, allowing the teacher to assess
the student's progress in each one separately. The teacher
can then divide the number of words spelled correctly into

the total number of attempted words in the writing sample
to find the total percentage of words spelled correctly.

This checklist matrix gives the evaluating teacher
the opportunity to evaluate student writing five times
throughout the school year. This is sufficient for

Kindergarten students since they usually begin school
showing signs of writing at the early levels of writing.

There are five spaces provided for the teacher to write

the date. Under the space provided for the date are the
letters C, D, and NE. At the bottom of the matrix is a key
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explaining what each of these letters stands for. C stands
for controls. D stands for developing. NE stands for no
evidence.

The students' writing samples were evaluated with the

above described assessment matrix once every two months.
This means a writing sample from each student was assessed

in September, November, January, March, and May. Each time
a writing sample was analyzed, the date was noted and each

characteristic and writing mechanic was assessed. This

matrix checklist is appropriate in evaluating student
writing as they become familiar with the various
characteristics and writing mechanics. It allows the

evaluating teacher to track student progress in each area.

Data Treatment Procedures

For this study, the ten Kindergartners' writing
samples were analyzed using the evaluation matrix

described in the above section. A sample was selected from
September, November, January, March, and May. Then, the

samples were evaluated and recorded on the evaluation

form, which became data. Thus,
consists of (1)

the data for this study

the students' writing samples themselves,

and (2) the evaluation forms that give an overview of the
progress the students made in their writing within each
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two-month period. This data was then incorporated into the
next section of this study.
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CHAPTER FOUR

RESULTS AND DISCUSSION

This portion of the study will describe each child's

prior educational experiences, as well as information
regarding the language spoken in the home and siblings.

Each child participated in Interactive Dialogue Journals
each Monday, Tuesday, Wednesday, and Thursday. Each
Friday, a writing sample was taken where the teacher wrote

what the child read to them. These Friday writing samples
are the samples that will be used in the study to show the

students' progress through the developmental levels of
writing.

Student 1
Student l3 is a six year-old Hispanic female. She did

not attend preschool, so Kindergarten is her first school

experience. She has an older sister, one older brother,
and a younger brother at home.

Spanish is the language

that is spoken in her home. Her. first writing sample is

dated September 3, 2004. She first wrote her name and then
under her name, she wrote,

"Ba a Lol".

3 Students' names were omitted from the study for their privacy.
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When Student 1 read her writing to the teacher,

relied on her drawing of her friends and said,
are right there.

she

"My friends

I always want to be with them all day."

Without the help of Student 1, the teacher would not have

been able to tell what she was attempting to write. This

student definitely began at the presyllabic writing level.

She wrote random letters, most of which are found in her
name. She showed no evidence of line spacing or

punctuation in this sample. She did however take risks and

her attempted text matched her illustration. Her letter

formation and English, her second language was developing.
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Two months later, on November 5,

2004,

Student 1

wrote; "LoqrEVu." When she read it to the teacher,

she

said "I like to see my flowers." This sample shows, that
Student 1 is beginning to understand the concept that

writing is used to convey meaning. She is still at the
presyllabic level and writes strings of letters. Her
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illustration matches her attempted text and she shows use
of a period at the end of her sentence.

On January 21, 2005, Student 1 wrote,
takapiktr"

"I like to

(I like to take a picture). Her illustration

shows herself posing to take a picture.

It is obvious to

see that student 1 jumped from the presyllabic level to
the alphabetic writing level. She is still developing in

leaving spaces between her words and use of punctuation,
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but she has not only made visible progress in her writing,
but also developmentally.

Figure 4. Student 1 - March Writing Sample

On March 4, 2005, Student 1 wrote, "I like to go to
the 99s." Her illustration shows her with her mom outside
the Ninety-nine Cent Store. This sample shows her

controlling the writing mechanics of spacing and

punctuation. Her L2 is continuing to develop. She is still
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showing evidence of writing at the alphabetic writing
level in L2, which is an incredible feat for an ELL

Kindergartener.

Figure's. Student 1 - May Writing Sample
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On May 27, 2005, Student 1 wrote, "I like to go to
SeWro wf my frns." She is writing about her recent class
field trip to Sea World. She reads "I like to go to Sea

World with my friends." Now the teacher no longer needs
Student 1 to read the sentence to her. This is the last
writing sample taken from Student 1.
out of the nine attempted words,

In this sample, six

or 67 percent of the

words she wrote are spelled correctly in her second

language. When compared with her first writing sample back

in September, this journal entry shows tremendous
progress.
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Student 2

Student 2 is a 6 year-old Hispanic female who had no
prior school experience before entering Kindergarten in

September. She has no older siblings at home because they
are much older than her. Her first writing sample is very

limited in that she was unable to write her name at the
beginning of the school year, let alone any words. She

simply wrote, "M". She was too shy to tell her teacher

what she had drawn. She drew a picture of a red flower.
Therefore, she does not show any evidence of writing
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mechanics or writing quality and began writing at the
beginning levels of the Presyllabic writing level.

Figure 7. Student 2 - November Writing Sample

Two months later, on November 5,

2005,

Student 2

wrote, "yornea". She tells her teacher that it says "I saw
Sponge Bob." This writing sample shows evidence that
Student 2 was at the presyllabic writing level at this

point. She now knows that words are made up of letters,

but simply writes random letters that cannot be deciphered
by anyone else but her. Her illustration matches her text,

but she struggles with writing mechanics in that she shows
no evidence of line spacing or punctuation. She is

continuing to develop in L2 even though she attempted to
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write a complete sentence, it lacks details, which Mrs.
Martinez strives to add in her response.

Figure 8. Student 2

January Writing Sample

On January 21, 2005, Student 2 remains at the
presyllabic writing level. She wrote, "VVVa-D". She is

still developing in her formation of letters in that she
wrote the letter A upside down. She reads her text as "I
made three mountains." Her attempted text matches her

illustration of three mountains covered with snow. She
still displays no signs of using punctuation and is

developing in her use of line spacing in that she used the
top portion of the writing space to write her sentence.
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Figure 9. Student 2 - March Writing Sample

On March 18, 2005, Student 2 wrote, "ILCSONEDEY." She
reads it as "I like sunny days." Student 2 has now
progressed to the syllabic-alphabetic level. She shows no

evidence of leaving spaces between her words, but is

beginning to use the alphabetic writing system. She does
use a period at the end of her sentence. When Mrs.
Martinez writes her responses she makes a conscious
decision to model and point out how she leaves spaces in

between her words as she writes.
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Figure 10. Student 2 - May Writing

On May 27, 2005,

Student 2 wrote, "Ilik to go to the

Srgs." She reads it as "I like to go to the circus." She
is now writing at the alphabetic writing level.

Five out

of the seven, or seventy-one percent of her attempted
words are spelled correctly. She is still developing in

her use of line spacing, seems to control punctuation, and
has improved dramatically in the area of leaving spaces in

between her words. She attempted to write a complete
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thought, but since it lacks details,

she shows signs of

continuing to develop in L2.
Student 3

■ —

i

Figure 11. Student 3 - September Writing Sample

Student 3 is a five year-old Hispanic male who
attended preschool for only three months.

Spanish is the

language spoken in the home. He has two older sisters and
one younger sister. On September 2, 2004,

Student 3 wrote,

"DPCHSK". He reads it to his teacher and says "Kissing

hand." This is in response to a story that the teacher
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read to the students earlier in the day. The student's
illustration matches his attempted text. This student's

first writing sample shows he began Kindergarten at the

presyllabic writing level.

Figure 12. Student 3 - November Writing Sample

On November 5, 2004, Student 3 wrote, "ISEKtoAMeN.
AVDReACU." He tells his teacher it says "I see me walking

at the park." It looks like the student might have started
out on the right track, but then wrote random letters.
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Therefore, he is still at the presyllabic writing level.

He is developing in his use of punctuation and spacing.

Figure 13. Student 3 - January Writing Sample

On January 14, 2005, Student 3 wrote, "Iseearnbo." He

read it to his teacher as "I see a rainbow." Student 3 has
now progressed to the alphabetic writing level. He still

needs to learn to properly space his words, but three out
of the four, or seventy-five percent of his attempted are
spelled correctly.

42

On March 18, 2005, Student 3 wrote,

"I likehug my

grandmo." He read it to his teacher as "I like hugging my
grandma." Student 3 is still at the alphabetic level and
is beginning to put spaces in between his words. Three out
of the five, or sixty percent of the words are spelled

correctly. He is definitely willing to take risks by
writing different words.

43

On May 27, 2005, Student 3 wrote, "I go to Chuc e

ches." (I go to Chuck E. Cheese). He is still using the
alphabetic writing system and an adult can make out what

he is writing. He shows evidence of learning to put spaces

in between his words and punctuation.
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Student 4

Student 4 is a six year-old Hispanic male. Spanish is
the dominant language used in the home. He did not attend
preschool. Kindergarten is his first school experience. He

has an older sister, two younger sisters, and a baby

brother. On September 3, 2004, he wrote, "taBiUhl"

(My mom

in the house."). He is at the presyllabic writing level

and writes random letters to convey meaning. There is no
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evidence of punctuation or spacing, although Student 4 is

willing to take risks and his illustration matches his
attempted text.

Figure 17. Student 4 - November Writing Sample

On November 12, 2004, Student 4 wrote, "I like fir."

His illustration is of some flowers and he reads his text

as "I like flowers." Student 4 has jumped from the
presyllabic writing level to the alphabetic writing level.
He has learned to put spaces in between his words and put

a period at the end of his sentence. Two out of the three,
or sixty-seven percent of his words are spelled correctly.
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Figure 18. Student 4 - January Writing Sample

On January 14, 2005, Student 4 wrote,
we Joey." He reads it to his teacher,
play with Joey.

"I like to plei

saying, "I like to

His illustration matches his sentence and

four out of the six, or 67 percent of the words in his

sentence are spelled correctly. He controls spacing

between words and punctuation. He is using the alphabetic
writing system.
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Figure 19. Student 4 - March Writing Sample

On March 18, 2005, Student 4 wrote, "I like to go to
school." He has one hundred percent of his words spelled

correctly and controls spacing and punctuation. This
student is truly alphabetic in that anyone could read his

sentence. On May 6, 2005,
Moth Dai."

Student 4 wrote,

"I like we is

(I like when it's Mother's Day." He is

continuing to take risks and will learn by doing so.
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Student 5

r

______________

Figure 21. Student 5 - September Writing Sample

Student 5 is a six year-old Hispanic female who

attended preschool. Spanish is the dominant language in

the home. Student 5 has two older sisters who are in high
school. On September 3, 2004, Student 5 only made an

attempt to write her name. She relied on her illustration
and told the teacher it was "you at school." Student 5 is

obviously starting out at the presyllabic writing level.
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On November 19, 2004, Student 5 wrote,

An kar.

kant. atha.

kar." She told her teacher her text says, " I made

a book." This writing sample shows evidence that Student 5
remains at the presyllabic writing level by writing random

letters. She is attempting to use punctuation, though she
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is developing in learning how to use it correctly. On
January 7, 2005, Student 5 wrote, " Ickci. ckicsca." She

tells her teacher it says, "I made a house with trees."'
She remains at the presyllabic writing level.

•■

ri N ■

Figure 23.

Student 5 - January Writing Sample
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It is not until March 4, 2005 that we see Student 5
make progress in her writing. She wrote, "I like to see L

my Dog. Et"

(I like to see my dog eat cookies." She now

demonstrates that she writes at the alphabetic writing

level. One can get an idea about what she is trying to

write by looking at her writing. She is still learning how
to use punctuation correctly, but has learned to put

spaces in between her words.
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Figure 25.

Student 5 - May Writing

On May 3, 2005, Student 5 wrote, "I like to play with
my Dog. His Nam is Ncho."

name is Nacho.")

(I like to play with my dog. His

Student 5 has made tremendous progress in

her writing. She controls the use of spacing and

punctuation, though she still needs to learn to begin her
second sentence with a capital and not to use capital
letters within her sentence unless she is writing a
pronoun. Nine out of eleven, or eighty-two percent of the
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words in her sentences are spelled conventionally in

English, her second language!

Student 6

Student 6 is a five year old Hispanic female who did
not attend preschool either. Therefore, Kindergarten is

her first formal school experience.

Spanish is the primary

language spoken in the home. However, Student 6 has a

sister who is in sixth grade who speaks to her sister in
English and Spanish. Her first writing sample which was
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collected on September 4,

shows a picture of her with her

sister at her last birthday party. She drew a cake with

five candles and balloons. This conveys that she is

beginning her writing at the presyllabic level. The
meaning is communicated through her drawing.

On November 5, she wrote a few letters from her name
and scribbles with a picture of a Christmas tree and

presents. When asked to read what she had written to her
teacher,

she said, "Christmas is coming. I saw Christmas

stuff at the store." After two months, although she has
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made an attempt to write "her way", she remains at the
presyllabic level of writing where the meaning is

communicated through her drawings, which does prove to
match her attempted text. Her second language, English,

is

developing as well.

On January 7, Student 6 wrote "I see a sm. inctol",
showing she had moved from the presyllabic level to the
syllabic/alphabetic level. She read her writing to her
teacher as "I see a snowman. It is cold." She writes a few

simple sight words correctly, but writes only one letter

per syllable for the word 'snowman'. While she has some
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knowledge of spacing, she is not consistent, which is
evident in the second sentence. Her attempted text matches

her illustration, which shows that she realizes that
writing is a way of communicating ideas.

On March 4,

Student 6 wrote "I. see my s is s s." She

read it as "I see my sister. She is so silly." After two
more months,

she continues to write at the

syllabic/alphabetic writing level. She spelled fifty-seven
percent of the words correctly. She continues to show

evidence of learning line spacing. She is also

demonstrating better fine motor control in that her letter
formation is improving.
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Figure 30. Student 6 - May Writing Sample

On May 3, Student 6 wrote "I see my dog my dog is
checa.

I like mybrown dog my dog is bfo I LovE dog!" She

read it as

("I see my dog. My dog is Chico. I like my

brown dog. My brown dog is beautiful.

I love dogs!")

She

is now displaying writing at the alphabetic writing level.

Eighty-five percent of the words are spelled correctly.
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She forgot to leave a space in between two of her words,

which suggests that she has not completely mastered this
writing mechanic. She does however show significant signs

of progress in her writing in L2 throughout her

Kindergarten experience by going from the presyllabic
writing level to the alphabetic level in just eight

months.

Student 7

Figure 31. Student 7 - September Writing Sample

Student 7 is a six year old Hispanic male who is very

timid. He has an older brother who is in second grade,
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and

two older sisters, one in ninth grade and one who is

attending a community college. Spanish is spoken by the
adults in the home, while the siblings speak to one

another in English and Spanish. Student 7 did not attend
preschool.

Figure 32. Student 7 - November Writing Sample

On September 3, Student 7 drew a simple picture of

himself hitting a pinata at his last birthday party. He

also wrote his name on the lines under the picture. When
asked to read what he wrote, he merely looked at his
teacher and smiled. He was so timid that he would not
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speak to her. After two months of participating in

interactive journal writing, he wrote "TVao" and read it

as "Me and my brother playing video games at my house."

Though he speaks very quietly, he is becoming much more
comfortable speaking to his teacher in a small group
setting. Both journal entries prove that he is writing at

the presyllabic level. His drawings are his main form of
communication.

Figure 33. Student 7 - January Writing Sample

On January 14,

Student 7 wrote "IlikePkAS. PKrsof."

He read it as "I like pumpkins. Pumpkins are so full."

This writing sample shows him as writing at the

syllabic/alphabetic level of writing. Many of the letters
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are missing from the words he writes, but he hears and

writes more than one sound in most words he attempts to
write. He is showing significant progress in being able to
effectively communicate through writing.

Figure 34. Student 7 - March Writing Sample

On March 18, Student 7 wrote "I like to ploy ihele
so!"

(I like to play in the snow!)

He continues to write

at the syllabic/alphabetic level, but his is showing signs
of mastering the writing mechanic of spacing. He is
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gaining confidence in writing and speaking in English, his

second language.

Figure 35. Student 7 - May Writing Sample

On May 27, Student 7 wrote "me and! Steven win!." He

shows signs of progressing toward the alphabetic writing
level. He does continue to struggle with conventions such

as beginning each sentence with a capital letter and using
punctuation correctly, but he did know to use an

exclamation mark when he was excited about something,
which was a lesson his teacher had taught him. Student 7
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is learning to effectively communicate through writing in

that anyone can read his writing.

Student 8

Student 8 is five years old. He is Hispanic. Both

Spanish and English are spoken in the home. He did not

attend preschool and has no siblings. On September 4, he

drew two simple people, one wearing a baseball mitt, and
read it as "I playing baseball." He therefore began
writing at the presyllabic level. When he wrote his name
on the paper, he substituted one letter for another and

showed signs of struggling to form the letters correctly
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Both his simple drawing as well as the way in which he
wrote his name, both demonstrate that he has had very
little experience drawing.

Figure 37. Student 8 - November Writing Sample

After two months of taking part in interactive
dialogue journals,

on November 5, Student 8 wrote "I see u

orange Pum p Kin pie." He drew an orange circle on his
paper. This student had made significant growth in a
relatively short amount of time. He went from writing at

the presyllabic level of writing to the alphabetic level
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of writing in a period of two months. Though he had not

mastered when it is necessary to use a capital letter in a

sentence or space words correctly, his letters were formed

correctly and he used the lines correctly. Eighty-six
percent of the words are also spelled correctly.
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Figure 38. Student 8 - January Writing Sample
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On January 14, Student 8 wrote "I like the prt wear
the BeBees wus crieg and the prt wear the prers seb sh".
Student 8 is learning to take more risks in his writing.

When he read his journal entry to his teacher, he read it

as "I liked the part where the babies was crying and the

part where the parents said "Shh!" He also explained that
he wrote about his favorite verse from the song "The

Wheels on the Bus". He relies greatly on the phonetic
representation and he writes the letters he hears.

Although only forty-one percent of his attempted words are
spelled correctly, Student 8 is showing growth in other

areas. He left spaces in between each word and began his
sentence with a capital letter. This journal entry

demonstrates that Student 8 is writing at. the

syllabic/alphabetic writing level.

It is not uncommon for

students to write in this level one day and the next write

at the alphabetic level. This greatly depends on the
student's prior experiences with the words he is writing
and the amount of risk (writing words he does not know)
chooses to take on a given day.
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Figure 39. Student 8 - March Writing Sample

On March 18, Student 8 wrote "We mooth to a nthuthr

room the room wuz big". When asked to read his journal
entry to his teacher, he read it as "We moved to another

room. The room was big." He is referring to moving out of

a portable classroom into a permanent classroom due to
modernization that took place during the school year.

Student 8 is showing signs of needing some additional
instruction in how to write two sentences correctly as
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well as to remember to use punctuation to end his

sentences. Although he spelled sixty-seven percent of the
words correctly, he writes at the alphabetic level of

writing.

Figure 40. Student 8 - May Writing Sample

70

On May 6,
was fun!

Student 8 wrote "I rode my skateboard it

I like to rid my skateboard". He wrote 93 percent

of his words correctly. His writing demonstrates that he
is writing at the alphabetic level. Though he does not

consistently use punctuation correctly, he has made
noteworthy progress throughout the. school year from
participating in interactive dialogue journals. He began

Kindergarten at the presyllabic writing level and ended at
the alphabetic level.

Student 9
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Student 9 is a Hispanic male who attended preschool.

He has an older sister in ninth grade, a younger sister in
preschool, and a one-year old brother. Spanish is the

primary language spoken in the home. On September 3, he

drew a picture of himself playing basketball with a
friend. He also scribbled under his drawing. When asked to

tell about his picture, he told his teacher,

"I am playing

basketball with my friend." He is beginning Kindergarten
writing at the presyllabic level.

Figure 42. Student 9 - November Writing Sample
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About two months later, on November 5, he wrote

"inmibtelAD.TVORANDCAEKANDIVanWsisin." He drew a picture
of himself breaking a Spiderman pihata open at his last
birthday party with candy pouring out. When asked to read
his journal entry, he read it as "In my birthday,

I had a

pihata and cake and Ivan was there." In just two months,

he has progressed from the presyllabic writing level to
the syllabic/alphabetic writing level. He writes more than
one sound for each word and spelled six words correctly.
He shows signs of needing some instruction in spacing and

capitalization.
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On January 14, Student 9 wrote "GolDeloks had big
eyes wen she sole The TRe BERS". He read,

"Goldilocks had

big eyes when she saw the three bears." He. wrote 50

percent of the words correctly. He has progressed to the
alphabetic writing level. On March 18, he wrote "I like

SPiDer's. Be CUSS my faderit cericter is SPiDer-MAN On

Sunday I WOCHt a SPIDER-MAN Move". He read,

"On Sunday,

I

watched a Spider-Man movie." He spelled sixty-nine percent
of the words correctly. He needs some instruction on
correct capitalization and correct use of the lines.

Figure 44. Student 9 - March Writing Sample
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Figure 45. Student 9 - May Writing Sample

On May 6, Student 9 wrote "School Buses are fast and
big. They eery a lot of pepel." He spelled eighty-three
percent of the words correctly and has mastered

punctuation, spacing, and sharing his ideas. He has shown
great improvement on correct capitization. He shows

control over his second language, English., and understands

that his writing has meaning. He is willing to take risks.
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Student 10

Figure 46. Student 10 - September Writing Sample

Student 10 is a six-year old female who did not

attend preschool and is dominant Spanish speaking. She has
a three year old sister and a baby brother on the way.
Student 10 began Kindergarten at the presyllabic writing

level. On September1 3, Student 10 wrote her name and drew

a picture of herself at the park on her last birthday. A

pinata is hanging between two trees and there is a pink
birthday cake on the table. She drew herself, her mom, and

her little sister. When asked about her entry, she said,
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"This is me at my birthday with my mom and my sister
little.

I have a pinata and I have a cake." She is

developing in her second language, English,

and her

illustration matches her dialogue.

On November 12, Student 10 wrote "My Dog is Atsid."
With her attempted text as "My dog is outside.",

she wrote

seventy-five percent of the words correctly. Student 10's

teacher knows it is time to challenge student 10 to
attempt to write more. She is writing at the alphabetic

level. She is spacing her words, using capitalization,
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and

ending punctuation. She does need some instruction in
correct capitalization.

On January 21, Student 10 wrote,

"The Oshn is blue.

It is fun to go to the Oshn! I lave fishis it is fun to go
with fishis." She spelled seventy-seven percent of the

words in her entry correctly. She is taking more risks and
developing in her second language and her writing. She
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understands the purpose of writing and that her writing is
meaningful.

Figure 49. Student 10 - March Writing Sample

On March 18, Student 10 wrote "I like my tricycle. It

is fun to riad in the tricycle." Writing at the alphabetic

writing level, Student 10 spelled 92 percent of the words

correctly. She shows control over correct capitalization,
spacing,

and punctuation. She is showing growth in her

development in Language 2.
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Figure 50. Student 10 - May Writing Sample

On May 6, Student 10 wrote

("Cows give us carne

astha. The cow is black and white.")

Student 10 spelled

ninety-one percent of the words in her journal entry

correctly. She controls her use of L 1 and L 2 in her
writing and is willing to take risks. "Carne asada" is in
her LI. Her progress in writing is highly evident.
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Presentation of the Findings

All ten of the students discussed in this study began

their literacy journey at the presyllabic writing level
and ended up at the alphabetic writing level, the

potential. They successfully came to know written language
because their teacher believed in their intellectual
capabilities and respected their prior knowledge and

previous experiences. Their teacher also knew
pedagogically that she could deliberately mediate their

development and learning through authentic,

social

interactions, both orally and in writing. Though some had

yet to master some mechanics such as spacing and

punctuation, each student made significant progress in
their writing skills as a result of the Interactive
Dialogue Journals and had mastered the concept that

written print represents meaning. The students had

progressed from doubting their abilities to write to

becoming confident students who were not afraid to take

risks. The students learned the purpose of writing in an
authentic social context. Through the use of interactive
dialogue journals, their teacher had reassured them that

they could succeed at whatever they attempt to do.
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□ Student 1
S Student 2
□ Student 3
□ Student 4
■ Student 5
□ Student 6
S Student 7
□ Student 8
■ Student 9
S Student 10

1
2
3
4

= Presyllabic Writing Level
= Syllabic Writing Level
= Syllabic-Alphabetic Writing Level
= Alphabetic Writing Level

Figure 51. Student Progress Through the Writing Levels
Throughout the School Year
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CHAPTER FIVE

SUMMARY OF CONCLUSIONS

This study confirms that when a teacher organizes
positive zones of proximal development

(Vygotsky 1978),

deliberately "organize[s] the teaching-learning process to

the potential and not the perceived developmental level of
our children"

(Diaz & Flores,

2001, p. 30), and creates a

classroom environment where students feel comfortable to

take risks,

students thrive in their journies into

literacy. The ELL Kindergarten students in Mrs. Martinez's

class were taught to their potential. They interacted with
their teacher daily while participating in authentic,

meaningful dialogue during interactive dialogue journal

time. Mrs. Martinez mediated by modeling the potential.

Since she mediated and organized social interactions where
the teaching/learning process could take place, Mrs.
Martinez is a sociocultural mediator

(Diaz & Flores,

2001).

The ten ELL Kindergarten students discussed in this

study progressed through the four writing levels,

presyllabic, syllabic,

syllabic alphabetic, and alphabetic

as they "came to know" written language (Ferreiro &
Palacios,

1982) . Their writing evolved ‘significantly from
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the presyllabic level when they began Kindergarten writing

scribbles or random letters to the alphabetic level in
which they wrote complete sentences that communicated
meaning on their own. As a result of holding her

Kindergarten students to high expectations, creating
positive zones of proximal development

(Vygotsky,

1978),

and deliberately mediating and creating meaningful social

interaction, all ten of Mrs. Martinez's ELL students
achieved the potential. They completed Kindergarten

writing at the alphabetic writing level

(Ferreiro &

Palacios, 1982) .

Implications

According to Diaz and Flores,

"we, as teachers, have

the power to organize for failure or success"

(2001,

p. 31). Many teachers find themselves frustrated that

their students are not achieving academically, yet they
place the blame everywhere but on their own teaching.
Teachers must stop underestimating students' capabilities

regardless of their culture, language, or socio-economic
status. They must stop watering down the curriculum due to
their "habitudes"

(Flores,

1982, p. 5). This deficit

ideology (Bartolome, 2004) must be challenged and
eradicated from school culture.
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Teachers must realize that all students can achieve

if their teachers believe they can. The children whose
intellectual capacities are being underestimated do not

know any better,

cannot speak up against what is happening

in their schools, but as educators we do know better and

need to speak up for them. Teachers must recognize the
amount of influence they have on their students and become
educated about the sociocultural tradition in order to

discover that the key to students'

academic success lies

in authentic social interactions with their students
(Vygotsky,

1978). We must end this cycle that plagues our

schools and impedes students' academic success. Only then

will teachers realize that all students are able to learn.
What a world it would be if all teachers fully accepted
that responsibility and facilitated,

supported and

encouraged all students to truly reach their full
potential.

Recommendations

Teachers of ELL students need to transform their

deficit view of poor, Spanish-speaking Latino children.
One's socio-economic status does not predetermine whether

he/she will succeed academically.

It can however be used

as an excuse by teachers to why a child cannot learn or be
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challenged. Many teachers label their students' as "poor"

and seem to write them off as being unable to learn
instead of adopting a "whatever it takes" attitude. When

they see their students, they only see "poor" students
rather than students who are eager to learn if only their
teachers would believe ,in their capabilities. We cannot

afford for teachers to water down the curriculum any

longer. This detrimental cycle must end. On the contrary,

teachers who organize authentic social interaction will
only organize success for all students.

Teachers of ELL students need to organize
teaching/learning to the potential in order to create

successful and proficient readers and writers. Teachers

seem to believe that if they "deliver" the curriculum to
students, that it should magically sink into their

students' brains. They then say,

"I did my job.

I taught

it. They just didn't do their job. They did not learn it."

Then they justify moving on in the subject and leaving
many students behind.

Such teachers need to realize that

without making the curriculum accessible to students
through organizing authentic social interaction, they are

only limiting their students. They need to learn to
deliberately mediate by organizing teaching/learning to
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the potential in meaningful social settings

(Vygotsky,

1978) .

Teachers of ELL students to learn about how children

"come to know" written language by learning the power of
sociocultural traditions

(Diaz & Flores,

2001). Teachers

need to stop making the excuse that their students are not

developmentally ready for the grade level curriculum, but

rather learn to deliberately organize teaching/learning to
the potential. They need to accept responsibility as being
the sociocultural mediator who organizes maximum learning
through mediation and creating authentic and meaningful

learning experiences in which the teacher and student
co-construct knowledge

(Flores & Diaz, 2001). This idea of

the teacher as a sociocultural mediator stems from

Vygotsky's

(1978)

idea that knowledge is socially

constructed through social relationships where a more
experienced peer can help the less experienced learner
come to his level through social interaction

Flores, 2001). According to Vygotsky,

(Diaz &

"The very mechanism

underlying higher mental functions is a copy from social
interactions: All higher mental functions are internalized

social relationships, their whole nature is social"
p.

(1978,

128). Such social interactions will naturally motivate

students to do their best and truly reach their potential.
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Teachers of ELL students need to stop placing the
blame on the students' parents.

In this study, parents

generally did not have the means to read and write with
their children. This however, did not even negatively

influence children's success. Teachers need to take full
responsibility for their students'

learning and stop

making excuses about factors that are beyond their
control. They cannot control whether a student's parents
are literate, able to help with homework, working at

night, or poor. However, teachers can control the
teaching/learning that takes place in their classrooms.

Therefore, teachers must make the most of the time they
have with their students and give their students their all
and ensure that they provide students with a quality
education instead of wasting their students' time and

negatively impacting their students'

futures.

Teachers of ELL students need to respect and build

upon the Spanish speaking children's prior knowledge and
experiences.

Instead of making the excuse that students

cannot learn or be successful in school because they lack

academic knowledge,

language, or what the teacher

considers to be "cultural" experiences, teachers need to
respect the knowledge that students have about their world

and build upon it. They need to stop underestimating their
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students' abilities because of the language they speak.
They need to stop using simple language when speaking with
their students, and rather use academic language, no

matter what the current production level of their
students. They need to provide students with meaningful

social interactions that will promote their development in
L2. Teachers need to put aside their own racially biased
views, beliefs, and ideas about their students and respect

them for who they are: students longing for acceptance and

encouragement; students who are placing their education
and future in the hands of their teachers.

If only their

teachers would fully accept the immense responsibility
that their job entails, as well as the detrimental
consequences if they do not.
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APPENDIX A
EVALUATION OF LITERACY DEVELOPMENT
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EVALUATION OF LITERACY DEVELOPMENT:
Interactive Journal Writing Grades K-l
Student’s Name_________________________ Teacher’s Name__________________

Writing Quality
Date
C
D

1.
2.
3.
4.
5.
6.
1.
2.
3.
4.
5.
6.
7.

NE

Date
C
D

NE

Date
C
D

NE

Writing System
*
Understands Purpose
Text-Illustration Match
Self-Selects Topic
Willing to Take Risks
LI & L2 Language Use

Writing Mechanics
Use of Spacc/Line
Spacing of Words
Control of Writing
Instrument
Left to Right Directionality
Letter Formation
Punctuation
Spelling
Invented
Conventional

Comments:

Code:

* Writing Systems Ferreiro, etal.: PS (Pre-syllabic)

D- Developing

S (Syllabic)

C- Controls

SA (Syllabic-Alphabetic)

NE- No Evidence

A (Alphabetic)

Flores & Garcia, 1984
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APPENDIX B
INFORMED CONSENT FORM
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CALIFORNIA STATE UNIVERSITY

SAN BERNARDINO
College of Education
Department of Language, Literacy, and Culture

Informed Consent
Sept. 5, 2004
The study in which you and your child are being asked to participate in
is designed to analyze the writing stages young children go through as they
learn to write. This study is being conducted by Mrs. Teresa Morris under the
supervision of Dr. Barbara Flores, professor of Bilingual/Cross-Cultural
Education. This study has been approved by the Institutional Review Board,
California State University, San Bernardino.

In this study your child’s Kindergarten writing samples will be analyzed
for growth within the writing states. Your child’s work will be held in the
strictest of confidence by the researchers.
Your participation in this study is totally voluntary. You are free not to
give permission for your child’s work samples to be used and you may
withdraw at any time during this study without penalty.
If you have any questions or concerns about this study, or would like to
see the completed study, please feel free to contact me, Barbara Flores at
(909) 537-5622.

By placing a check mark in the box and signing below, 1 acknowledge
that I have been informed of, and that I understand the nature and purpose of
this study, and 1 freely give my parental consent to have my child participate
since my child is under 18 years of age.

□ Yes, I give my child permission to participate in this study.
Child’s Name

Parent’s Signature

(909) 537-7405

fax (909) 537-5992

5500 UNIVERSITY PARKWAY. SAN BERNARDINO. CA 92407 2393

Ih< C«Nfornl(

Unlvtitl'y .

• Ocsn-’Q-vW
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